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Abstract

Facing steingent competition in the global economy and a shifting demogrophic halance
towards @ “wray” popelation, Japan appears (o e aocelerating effrty fo internationalize
its workforce. However, acoulturation of such incaming groups can be contentions, Tor ex-
ample. many American rexidents of Japan critically perceive that the Jupanese will not
completely accepl them as core members of work organizations, Rather than support or re-
fitte thiy view, thix study hegan with the usumption that the compatibility between the ao-
crbturation attitudes of the Japanese and their foreign workforce may play an important
rola in shaping such perceptions. Moreover, by clarifying how such acculturation aititudes
diverse, waps hetween them can potentially be bridged, leading o smoother imtegration of )
Soreign workers into Japanese organizations,

The Japan Lxchange and Teaching (JET) Progeam has invited thowsands of Ameri-
cans to reach Frglivh in Japan's schools since 1987, As it provides a selting for sustained
interenltural contaet, JET Program participants (“JETs") were chosen as patentially re-
vealing infarmants ahoul sojourner-perceived compatihility of accultration aftitudes he-
rween Amertcans and Japanese host nutionals. Through cortent analvsis of semi-strue-
tured interviews, this heuristic study attempted to wnderstund how American JETy charac-
terized their own expectations for acoultwrating in Japan, how they perceived fellow
Japanese faculiy as sharing or diverging from their acculturation attitudes, and the effects
of the aliwnment of these perceived aconlturation attitudes on relations hetween JETs and
their coworkers. Aveording fo criteria inductively constructed from the data, JET sociad
and professional weculturation attitudes, as well as those perccived by JETs amang thelr
colleagues, were differentiated according o Bevey s model of avendwration attitudes. Then,
an origingl model of four acculturation attitude alignment profiles was used to asvess how
various combinalions of acculturation atfitucdes tend to impact interculiunal relations be-
tween American JETs and Japanese teachers. Many of the JETs interviewed reported an
incangruous aligament of aeenffuration attitudes with their coworkers, which had negative
effects upon their collegial reiatinnships. owever, subjects who fit the profile of “Intercul-
tural Svnergy " provided a potential model for effective intereuliural coworker velations
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which actualizes the original goal of the JET Program. to facilitate positive intercultural
exchange.

Introduction

Pressed by a dwindling birthrate and a demographic shift towards the predomi-
nance of advanced age groups, it is commenly accepted in many Japanese govern-
ment and corporate cireles that Japan needs non-Tapanesc workers 1o help it maintain
fiscal sirength and compete in business globally (Edwards, 2003; French, 2003; Hor-
wich & Karasaki, 2000; “Outside chance.” 2003). Such developing awarencss, along
with recent annual growths ol twenly to thirty thousand registered foreign residents
(French; “Quiside chance™), s creating an increasingly multicultural labor foree. A
result of this influx is the geculturarion of non-Japanese into Japanese socicty, or uc-
cording to Berry (1990), “the chunges in individual behavior that are related 1o the
experience ol two cullures com{ing] into continuous first-hund contact™ (p. 232).

Acculturation attitudes (alternatively scculluration “orientations™ or “pretir-
ences”) are this study’s focus. They were defined by Piontkowski, Florack, Hoclker,
and Obdrzalek (20003 as “attitudes that the members ol the acouliurating growps
have . . . towards the way in which the acculturation process should take place™ (p. 2).
A comparison of aceulturation atlitudes of Japanese and American residents of Japan
can ifluminate not only the nature of Japanese acceptance of such sojourners, but
also why many Amcrican residents of Japan critically perceive that the Japanese will
not completely accept them as corc members of work organizations (Associalion [or
Japan FExchange and Teaching [AJET], 1996; French, 2003; Horwich & Karasaki,
2000; Kopp, 1994; Life, 1993; McConmell, 2000). Moteover, by clarifying how such
acculturation attitndes diverge, gaps betwuen them can be more easily bridged, lead-
ing to smoother integration of forcign workers. Therefore, this paper analyzes the ac-
culturation orientations among Japanese and Americans towards American sojourner
acculluration in Japanese work organizations using John Berry's model of accultura-
tion aftitudes (Berry, 1980, 1990; Piontkowski, Florack, Hoclker, & Obdrealek,
20000, the best-known model of the acculturation process (Jasinskaja-Lahfi,
Lisbkind, Ilorenczyk, & Schmitz, 2003).

The Japan Exchange and Teaching (JE'T) Program provides a fruitful context lor
exploring the alignment of acculluration attitudes between dominant and nondomi-
nanl groups. Lstablished by the Japanese Ministry ol Liducation in 1987, it has
brought tens of thousands of non-Japancse 1o teach foreign languages and foster pos-
itive interrmational rclations in Japan’s schools for terms of one to [our years. The pro-
gram prototes inlernationalization primarily through two means: (a) purturing oral
communication skills in foreign languages (predominantly English) among mostly
junior high and high school students, and (b) admitting a large expatriate population
(6,273 people n the 2002-2003 school year) from thirty-cight countries (Council of
Local Authorities for International Relations, 2002) into the countrys educational in-
stitutions,
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Since the Jupancse government is planming o encourage immigration of people
with specialized knowledge or skills in order to make up for projecied labor short-
ages in coming decades, accultucation of such “clites™ in 4 variety of fields and in-
dustrias will likely become increasingly common in Japan (French, 2003). By cxplor-
ing the quality of intercultural relations between JET Program patticipants (referred
10 herein as “JETs"™) and their Japanese colleagues, one lens is created through which
to view Japans jouncy towards a more multicultural socicly. Moreover, the JET Pro-
gram  the largest personnel exchange program in the world (MeConnell, 2000)—
comslitutes a revolutionary social experiment and serves as a case study in Intercul-
tural relations when citizens who embrace proloundly different cultures, including
assumptions aboul the acculturation process, allemnpt to work together on a sustained,
daily basis. As globalization continues and expands, so will instances of accultura-
tion; therefore, the management of conflicting acculturation orientations within work
organizations is relevant for all countries that are sceing and will witness increascs in
their multinational workforees, ,

In this study, the following research questions were asked: 1. What primary ae-
culturation altitudes do JET Program participants possess towards Japanese teachers
al the schools where they are employed? 2, What primary acculturation attitudes do
JETs perceive Japancse tcachers having towards the JETs themselves? According to
various schokars (Berry, 1980, 1990; Jaginskaju-Lahii et al,, 2003; Piontkowski et al.,
2000), the more compatible the acculturation onicntations of interacting cultures, the
less conllicl; conversely, the more divergent they are, the greater the discord. Conse-
gquently, this rescarch question was also posited: 3. How docs the alighment of these
pereeived acculturation attitudes aftoet the quality of intercultural relations hetween
American JETs and their Japancse colleagues? Responses o these research questions
were sought through analyses of semi-structured interviews conducted with Ameri-
can JETs.

Note thal JLT perceptions of Japanese colleagues’ acculturation attitudes, rather
than the Japanese acculturalion attitudes as reported by the Jupanecse themselves,
were compared with JUT acculturation preferences. ‘This is because research sugpests
that sojourners’ subjective interpretations of their host culture’s primary acculturation
orientation play & prominent role in sojourner mental health (Jasinskaja-Lahti et al,
2003; Van Qudenhoven, Prins, & Buunk, 1998). Therelore, the relationship between
JET acculturation orientations and those perceived among their colleagucs was
thought to play a major role in JET acculturation processes  a role that needs to be
hetter understood.

The Berry Model of Acculturation Attitudes

Berrys (1980, 1990) tmodel of acculturation attitudes focuses upon the mainte-
nanee of one’s heritage of cultural identity and the mamtenance of relationships with
other groups, which are treated as dichotomous ditnensions, generating four accultur-
ation orientations: integration, assimilation, separation, and marginalization, as de-
picted in Figure 1.
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Figure 1. The Berry Model of Acculturation Attitudaes.

Heritage- High
Culture Identity Sepatation Integration
Mainlenance |

{ for Nondominant Growp)

Marginalizalion Assimilation

Refused ‘ Mainlained
Dominant and Nondominant Group Relalions

According to Piontkowski ot al. (2000), as members of the dominaat group, in-
tegrationists accept that nondotinanl group members both maintain their heritage
culture and “become an intepral part of society by parlaking in relatons with them™
(p. 2). As nondominanl group members, they want to maintain their own identity but
are concurrently interested in forging relations with the dominant group. Dominant
group members with an assimilation orientation support relations and socictal partic-
ipation of the nondominant group, but do not accept the maintenance of their cultural
identity, Nondominant group assimilationists pursue close relations with the domi-
nant group through renouncing their heritage cullure. Separatiomists in dominant
groups do not want nondominant group members to engage in relations with their
group members but concurrently sccept the maintenance of a distinet heritage cul-
lurc. Nondominant separationists also renounce relationships with the dominant
group while maintaining their own culture. Finally, dominant group members who
have a marginalization atlitude accept neither relations with nendominant group
members nor maintenance of their cullural herilage. Marginalization among nondom-
inant group members implies a refusal of relationships with the dominant group as
well as renouncing ome’s culture, Overall, power plays an intimate role in this
process; the dominant group's acculluration orientation largely determines how thor-
oughly the nondominant group may participate in mainstream sociely and maintain
their heritage culture (Berry, 1980, 1990; Piontkowski, ct al., 2000). Nondominant
group acculturation attitudes come mto play as il members monitor and sanction
cach other's behavior,

‘These patlerns are summarized in Figure 2

Flgure 2, Summary of Key Featuras of Barry Acculturation Attltudes.

Supports Relatioms Between Supports Maintenaneg of
Attitude Acculluraling CGroups MNondominant Hentage Cultare
Integration Yes Yos
Asgimilatiogn Yex No
Hoparation ‘ Nu You
Marginalization No Nao

Previous rescarch about the JET Program (Komisarof, 2001; McConnell, 2000)
suggested that the degree lo which JU'Ts are able to gain collegial acceptance as
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members of their school facultics is a primary concern among many JLITs and has o
great impact on the quality ol coworker relations—more so (han the extent o which
JETs feel accepted hy colleagues as fellow Japanese. Therefore, this study attempts
an assessment and comparison of aceulturation allitudes on the organizational (i.c.,
towards JET school culturcs) rather than the national level (i.e., towards Jupanese
culture). However, the two are difficult to completely dissociate because acculluration
to Japanese organizations involves acculturation to norms pervasive in both the or-
panization as well as the broader national culture. Paticipants in this study recalled
acculturation to norms unique & Japanese junior high and high schools (such ag su-
pervising after-schoo! club activities), as well as to more pervasive Jupanese social
norms (such as speaking Japanesc). ‘The key 1w that JET acculturation as a facully
memher —nol as a fellow Japanese— is the topic explored in this study. Therelore,
bhroader cultural norms are considered only to the extent that they affect JET organi-
zational acculturation.

Tt is also important to note that JET Program participants constitute a unigue
type of acculturating group—sojowrners—or voluntary, Lemporary migrant workers
that differ from immigeants, ethnic groups, native peoples, and refugees in their mo-
bility, voluniariness of conlact, and permancnce (Berry, 1990). Such characlenistics
can aflect a group’s cormmon acculturation attitudes as well as the adaptalion process
itsell. Accordingly, the acculturation attitudes held by JET participants, as well as
{hose that they perecive amonyr their Japanese colleagues, cannot necessarily be gen-
eralized Lo other American groups acculturaling in Japan.

Factors Affecting Acculturation Attitudes

Piontkowski et al. (2000) postulated four factors to distinguish aceulturation ori-
entalions that were utilized in this study to analyze JET acculturation altitudes and
those petceived by JHI's among their colleagues, These factors arer 1. Contact. This
indicatcs the depree of contact sought or avoided between acculturating groups. 2. /n-
group bigs, The more that people idemtily with their cultural group, i.c., possess a
strong ingroup bias, the more likely they are to usce that identity for their definition ol
sclf. strive for a positive and distinet sovial identity based on group membership, and
protect the distinetiveness of their group. Those wha identify less with their culture
have a low ingroup bias and use calcgories other than their cultural group to create
their social identities. 3. Similarity. Perceived similarity of an oulgroup in terms of
background (e.g., race, cthuicity, occupation, or age), atliludes, values, und/or per-
sonality traits during acculturation leads to greater aceeptance, while pereeived dis-
similarity works to the contrary. 4. Permeability. This term refirs 10 the extent thal a
dominant proup’s boundaries are perceived as porous or not, Le., that new group
membership can be achieved.

Research Design and Methodology

The subjects were generated from a network sample of Ametican JETs living in
the Tokyo area. The sample size was lwelve people, 4ll ol whom were current JETs,
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The network sample vielded eight fumales and four males, including ten Buropeun
Americans, onc Japanesc American, and onc Korean American.

The dala were gathered through interviews that lasted sixty to ninety minates
cach, and all questions were tested for reliability as well as face and content validity
by conducting interviews in a pilot projeet. The questions were open-vnded and the
inlerviews scmi-structured. This elicitive method was preferred due to the heutistic,
exploralory nature of this research. Participants werc questioncd about the types of
expericnces which have made them feel included and excluded among their cowork-
ers and why. JE1 expectations were elicited for depth of belonging in their work or-
panizations and whal behavioral strategios they wtilized (in terms of compliunce with
Japancse or adherence to American cultural norms) lo actualize such cxpectations,
thus revealing their preferences related to Berry’s two dimensions of relationship and
identity maintenance, respectively, Moreover, 11 perceplions of predominunt colle-
oial preferences regarding JUT idenlily and rclationship majntenance were discussed.
Interviews were then fully transeribed (yiclding over twa hundred pages of text) and
responses (o Lhe rescarch questions werc formulated through informal content analy-
yis,

Resulis

This scction consists of three parts: (irst, the inductively-constructed criletia arc
outlined for categorizing JET acculiuration atiftudes, as well as those petceived
amonyg their cotleagues, Next, the distribution of such acculturation onentations is
prescated for cach subject. Finally, patlerns arc described in acculwration attitude
alignments of JETs and those perceived among coworkers,

Caregorization Scheme for Analysiy of Subject Interviews

LT aceultucation attitudes and those attitudes perceived among their colleagues
were differentiated into two types: professional and social. This dual approach was
conceptualized and wtilized by the author because acculturating individuals may, de-
pending upon the professional ot social contexl, employ varied acculturation strate-
gies or expericnee differcnt acculluration otientations from the dominant group
{Berry, 1990}. Professional acculluration refers to JET involvement in the sctivities
that make up the professional dulics of a lapanesc teacher and serve as essential ritu-
als in the process of gaining and maintaning membership status in the collective of
teachers at Japanese juniot high and high wehools—such as doing collaborative ad-
ministeative and educational projects with other faculty members, teaching classcs,
attending laculty mectings, and coming to school events that are mandatory for lac-
ulty {c.g., culture festivals, school cxcursions, and (ield days) (Komisarof, 2001; Le-
Tendre, 199%; Sato & MceLaughlin, 199%; White, 1987).

Social acculturation refers to JET attendance at social events that arc not offi-
cially required as part of a teacher’s job but facilitate Lhe entry into and maintenatce
of membership in the [aculty collective, such as atiepdance at parties (“enkal™ in
Jupanese), rips with select groups of faculty [riends, gatherings at peoples” homes,
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and social interactions between teachers during school hours (Komisarof, 2001; Sato
& McLaughlin, 1998). Social acculturation also refers to the degree that JETs [ollow
and are expected by their colleagues Lo parlicipale in a tapanese lifestyle both in the
workplace and al gatherings outside, specifically by practicing common customs and
cliquette {c.g., eating traditional Japanese food or using chopsticks). In addition to
the distinction hetween professional and social acculluration, acculturation attitudes
were categorized into assimilation, integration, separation, or marginalization ovien-
tations through criternia that are described below and were constructed inductively
during the content analysis of the interview data.

Assimilation

JLTs who expected to take the same roles as Japuncse leachers in social and
professional contexts were categorized as assimilationists, “Social assimilationists”
actively attempled W penetrate collegial group boundaries by maximizing opportuni-
tics for coworker interaction—accomplished by initiating conversations, showing in-
terest when approached by others, and regularly atlending social gatherings, These
JETx tried to follow Japanese eliquelie and customs, attempting to participate in such
gatherings in the same manner as their colleagues, such as cating the same Toods al
restaurants, singing along al karaoke bars, and speaking Japanese as much as their
ability permitled. “Professional assimilationists” wanted to do the same work as
Japanese wachers by engaging in collaborative projects and administrative tasks with
colleagues. Japanese who expected and encouraged such prolessional and socfal par-
ticipition were also placed in the assimilation profile.

Asgimilationist acculturation orientations were operationalized in this study uc-
cording to adherence to Japancse tole behavior, not the psychological adoption of
lapanese identity. According to Alba and Nee (1957), assimilation is often construed
in sociological terature as “the disappearance of an ethnic/racial distinetion and the
cultural and social differences that express it” (p. 863). However, Alba and Nee de-
ride as unrealistic this notion of identifications| assirnilation, or the extinction of any
form of ethnic identity as a sigh of assimilation, Eim (2001) similarly argued against
the possibility of “complete assimilation™ among sojoumners. Therefore, in this study,
assimilation was not conceplualized as the erasure of all signs of American ethnic
origins, but rather the conformity to Japanese membership norms amonyg junior high
and high school faculty, which were catalogued by Komisarol (2001). In other words,
JETs were considerad assimilationists nol because they perceived themselves as hav-
ing a Japanese cultural identity, but rather because they ftried to act in the same social
or professional roles as Japanese. Moreaver, colleagues were calegorized as assimila-
Lionists because they were perecived o expeet Japanese role behavior from JETs—
not because they considersd JETs to be Japanese.

Integration

JETs were inlegrationists prolessionally il they described themselves as will-
ingly fulfilling the requirements stipulated Iy their joh descriptions while also negoti-
ating different professional roles from their colleagues. 1 other words, they per-
formed duties for which they were uniquely qualified as native English speakers

¢ 89



Jongrned of Tnderowlivmd {ommunication No. 7, 2004

(such as recording listening comprehension tests for the Lnglish department), vet un-
like assimilalors, they readily accepled cxemptions from tasks required of other
teachers which they felt unable to execute due to their lack of Japanese linguistic or
socio-culturgl expertise (.2., discussing issues in Japanese at stafl mectings or advis-
ing students on coliege applications, respectively). Japanese colleagues whom sub-
Jects described as expeeting such distinet professional roles were categorized as inte-
grationists, For example, onc Jupanese English teacher allowed a JET to act as his as-
sistanl in coaching the tennis leam and to assume greater responsibility as his grasp
of the coaching dulics and ability to execute them in Japancse grew,

JET social integrationists made regular efforts to attend and actively participate
it social cvents in order to develop coworker relationships. ITowever, they Lypically
relied on their non-Jupanese status to receive particulanstic treatment, e.g., speaking
in English with colleagues. Others expected relaxation of common Japanese social
norms. For example, despile sanclions against contfrontational disagreements with
senior stall members in Japanese organizations (Gudykunst & Nishida, 1994: Lobra,
1976; Tezuka, 1992), one JET described her tacit permisgion to cngage in this atypi-
cal behavior: “T am accepted within the group [of other teachers] as being the Ameri-
can who gays outlandish things but can get away with it because T am funny” Japan-
ese were categorized as social integrationists who modified cultural norms for inter-
actions with JETs, The JLT just quoted detailed such collegial attitudes: “If 1 were
exactly like a Japanese woman then | wouldn’t be accepted as much. . . . Because |
am londmouthed, question teachers, debate with them, drink with them, laugh, and
smoke a cigarette now and again, | am more accepted.” Social integrationists also ap-
peared al cuse talking with JETs no matter which tanguage they utilized to commumi-
cate, As one subject articulated, “The teachers seem comforiable [author’s italics] try-
ing to speak with me, cither in English or simple Japanese. That makes me feel in-
¢luded”

Separation

JETs were categorized as cither social or professional separatists If they made
little effort to learn Fapancse cultural norms for social nteractions or in carrying out
professiong] duties. They generally behaved as they would in America, and save in
the most perfunctory manncr withdrew from social contact and/or invelvement in
work-telated tasks with their colleagues. Jupanese were considered separatists profiss-
sionally if they were perceived by JETs to avoid collaborative work ((or cxample, re-
fuging Lo team teach English classes with JETs) and/or forbid JETs to attend cvents
required of full-ime faculty (such as school excurstons or English faculty meetings).

JET perceplions of separation attitudes in profassional matlers among their col-
leagues were likely complicated by their lower status as assiszant full-time eachers,
rather than regular faculty members. This status differcnce, rather than nationality,
may have influcnecd Japansse expectations for Hmiled TET professional involve-
ment  making it a polentisl confounding factor when assessing Japanese zccultura-
tion attitudes. In practice, however, this distinction is not so clear. When the data for
this study was colleeled, Americans could not become [ull-time public servants —a
title held by public school teachers in Japan. Therefore, the limitation Lo assistant sta-
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tus was a [unction of nationality and unchanged by teacher certification in the U8,
(possesscd by two subjects), Japancse language fluency, or any other factors that
might have enabled JETs functionally lo scrve i the capacity of tcachers. Therefore,
subjects usually perceived obstacles in their professional acculturation resulting from
thelr assistant slatus as a consequence of being non-Japanese. Fulure research that di-
rectly surveys acculluration attitudes among Japanese teachers should differentiate
acculturation expectations that arc based on JETs® nationality vs, their status, but the
interrelation of IETs nationality and their immgtable assistant stalus also merits con-
sideration when analyzing such data.

Japanese social scparatists were perceived to minimize daily contact with JETs
by fuiling to extend invitations Lo private social events such as staff parties and trips.
They were also thought to avoid workplace interactions with JETs, usually citing
their inability to speak English. As one subject recalled, “T once sat down next to a
teacher al my desk for the first ime and he nervously said 1o the teacher next to him,
‘T don’t speak uny Fnglish.' I thought, *Oh no, not again.’” Many subjects experi-
cneed this pattern, which cftectively precluded communication in Cnglish or Japan-
ese; ironically, JETs who reported this dynamic ofien deseribed themselves as con-
versational in Japanese and regularly demonstrated such abilily by speaking Japanese
with coworkers.

Other Japanese separatists, rather than avoiding contact altogether, were per-
ceived as reducing JETs at gatherings to passive hystanders with only a “token™ pres-
ence by not enabling them to participate. One JET recounted a parly thal featured
faculty skits as entertainment, yet she had not been included in rehearsals before-
Iand, so she was the only person present who could not perform. $till other Japancsc
scparatists wete deseribed as interacting perfunctorily with JET's in highly formal, re-
strained manners, thus keeping them at a polite distance. A subject related: “My col-
leagues can tever relax around me. When [ walk in a room, it scems like the conver-
sation stops  men who are smoking hold down their cigarettes. They scem uncom-
fortable and worried that 1’1l disupprave.”

Marginalization

Marginalist JETs would have theoretically expecled themselves to behave ac-
cording to Japanese norms while avoiding or minimizing collegial contact. Since
none of the subjects fits this profile, however, this category’s parameters remain con-
Jectural. Jupanese colleagues were categorized as marginalists professionally 1l they
expected TETs to follow Japancse norms for executing their jobs, yet avoided work-
ing with thetn (c.g., by refusing to lcam-tcach) and devalued their unigue capabilities
as Amuricans, Le., expertise in American culture and English, For example, the Ko-
rean American JRT reported thal she was typically expeeted to follow Japancsc
workplace norms duc to her shared Last Asian features, bul her status as a native
English speaker, and hence a reliable authority on native FEnglish usage in America,
was doubted hy her colleagues, who sometimes double-checked her answers 1o their
questions abowt English with Buropean-American JETs. Japancse who wers margin-
alists socially, on the other hand, expected JETs to follow Japancse customs and eti-
quelle, yet avoided or minimized contact with them during social events or in daily
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workplace interactions. The Korcan American JL'T described this dynamic: she was
rarely invited Lo gatherings and often left alone at her desk lor long stretches, but also
felt pressure to “act Jupanese™ around most cowarkers,

Distribution of Acculturation Attitudes Among JETs and Their Colleugues

Figure 3 summarizcs the social and professional acculturation orientations of
cach subject, as well as their perceptions of collegial acculiuration attitudes. Only the
predominant orieniations ave included; most participants deseribed ancillary attitudes
among their coworkers and/or within themselves, Two acculturation orientations arc
listed only when both appeared with almost cqual frequency during the subjucl inter-
views. In the tinal column, these orientations are compared; if the social and profes-
sional aceullutation attitudes differed cither for JETs or their colleagues, then both
are listed, but if they were the same, then only onc set of symbols appears.

Figure 3. JET and Colleglal Acculturation Attitudes as Parcaived Among JETz.

Subject JET Attitudes Japunese Attimdes Alipument
# Soc Prol Sou Pral JE I-Tapanesc Teachers
{ 1 I 8 M 5 M -5, ™
2 A A 5 3 A-n-8
3 5 5 5 3 Be--5
4 1 A -1 5 I{5oc)---3
} A (Prof)---3
5 A ! A 1 A {Soc)—-A
1 (Prol)---1
0 I Al 1 1,5 1 {Soc)---1
AT (Profy—-0, 8
7 Al Al Al AL A LA
L] Al AL Al Al A LA
9 I I [ [& CI--L B
1} - 1 I I I I--I
11 l ! 5 M 1 (Hoc)—5
1 ¢ Pro---M
i2 A A Al Al A—--AT

Node, In this figure, the abbreviation “Soc™ is used v indicate sucial aceulraton allitudes and “Prof™ ig
wlilized for professional oncs, *A," T, “8.” and “M" reler to the aceulluration orienlations of assimilution,
intepration, scparation, wnd Inarginalizalion.

The alignment of acculturation orientations between JL'Ts and Jupanese teachers
listed in Figure 3 can be categorized in four ways: first, JETs demonstrated cithet as-
similation ot integration acculturation orientations, and saw their coworkers as the
same—a match thal encouraged deep penctration into the teachers’ colleciive. Sub-
jects 5, 7, 8, and 10 fit this profile, as did subjects 6 and 9 when their colleagues were
perceived as integrationists and subject 12 when her colleagues were perceived as as-
similationisis. Second, JI¥T's were cither assimilationists or integeationists while their
colleagues were viewed as scparatists or murginalists—reflecting a discrepancy be-
tween JETs who desired deep organizational pencteation and their colleagues who
did not {L.e., subjects 1, 2, 4, 6, 9, and 11), Next, both JRTs and their coworkers werc
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thought to hold separatist attitudes  neither parly expected ot desited group bound-
ary permeability (i.c., subject 3). linally, separatist JETs saw their colleagues us as-
similalionisls or inteprationists, indicating a gap between the distance that JLTs de-
gired from their colleagues and coworker expectations of greater ingroup penetration,
While this final pattern was nol experienced predominantly by any of the JETs inter-
viewed, subjects 6, 9, and 11 described it as an ancillary dynamic ol their overall ex-
pericnees.

Discussion

As previously staled, research (Berry, 1980, 1990; Jasinskaja-T.ahti et al., 2003;
Piontkowski et al., 2000) indicated that the alignment belween the acculturation atti-
tudes of interacting groups has a powcerful ¢fTeel on inteteultural relations: the greater
the difference hetween Lhe two, the more conflict is likely. In this section, a model of
{four alignments of acculturation attitudes is proposcd to address this central, yet
rather undifferentiated tenet of acculturalion theory. In order to develop this model
and ¢lanfy its ramifications [or intereultural commaunication, the effects of such
aliprments on JET-Japanese intercultural relations are deseribed.

Alignment of JET and Japanese Acculturation Attitades: A Typology

The tour previously deseribed patterns of acculturation attitude alignments can
be visualized through the following diagram, which was conceptualized by the author
when reviewing the data. JET expeclations for their penetration into the teachers’
colleetive and collegial expectations for such penetration are conceived of as dichoto-
mous dimensions, generating four asceulturation profiles. Fach profilc has ils own
unique charactertstics in terms of the predominant dynamics in the intercullural rela-
tionships between IETs and Japancse teachers,

Figure 4. Allgnment of Expectations for Social Penetration Between JETs and Col-
leagues.

JET Derceplions Sirong Reluctant Imterenlomal

ol Cullegial Mombership Synorgy

E:::l‘;ﬁ::zm o Mutual Alignation
Weak Disaftzetion B

Weak Slrong
JET Uxpeclations [or Penelralion

Based on the perecived scceulluration attilude alignments listed in Tigure 3, sub-
jeels eun be divided inlo acculiuration attitude alignment profiles (see Figure 3).
While most subjects predominantly fit one acculturation attitude alignment profile,
the intereultural relations of some were characterized by two—as indicated in Tigure
3. In thas figure, alignments between ancillary acculturation attitudes are not listed. It
such ancillary attitudes and their consequent aligmments are considered, then JETs
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Subject 4 GCup: IET-Tapanese Alignment Profile
1 I--%, M Alienation
2 Aok Alienalion
3 8--5 Mulual Disaflection
4 1 (Soc)—--5 Alienation
A (Prof)---5 Alicnation
5 A (Soc)--—-A Intercultural Synergy
| (Prof)---1 Intercultural Synergy
6 1 (Bue)—-1 Intereutural Synergy
A, I{Prof)---1, 8 Tntereutural Synergy (for -1 combination)
Afienation (for olher combinalions)
7 AT--AL Intereultural Synergy
8 AT--ALT Intercullurul Synerpy
9 I---I, % Intercullueal Synergy (for [-§ combination)
Alienation (lor I-8 combination)
10 1---F Intercultueal Synergy
11 I'{Roc)-—4 Alienation
1 {Profi—--M Alienation
12 A--A Intereulttmral Symergy (for A-A combination)

Alicnation {for A-1 combination)

Newe. Tn (his fipute, the abbreviation “Soc”™ is used to indicate secial acculluration aiitudes and “Trof™ is
ulilized for prolessional ones, “A7 “17 “5,” and *M™ refer to the aceulluration otientations of assimilation,
inteptalion, separation, and marginalization,

also had specific relationships or sporadic inleractions with colleagues that fit profiles
other than their dominant one(s).

In the next subsections, each acculluration allitude alignment profile is detailed.
First, the entailed social and professional acculturation attitudes of JETs are ex-
plained, followed by the corresponding acculturation attitudes perecived among
Japancse colleagues. All acculiuration attitudes are deseribed in (erms of Plont-
kowslki et al.’s (2000) concepts of contact, ingroup bias, similarity, and permeability
(herein noted by italies) in ordet to provide a more trenchant analysis of the interenl-
tural dynamics observed within each profile.

Intercultural Synergy

THETs who reported a match between their own assimilation or integration otien-
lations and those of their colleagues (i.e., subjeets 5, 7, 8, and 10, as well as 6, &, and
12 comtextually  as previously described) belong in the Tntercultural Synergy profile.
Although their preferred degree of identity maintenance varicd, Lhey expected and
desired penetration into their faculty collectives and felt included by their colleagues’
matching acculturation oricntations, which resulted in positive inlercultural relations,
These JETs regubarly attempted to engage professionally and socially in their organi-
zations: they frequently worked collaboratively with coworkers on a variety of tasks
and also shared duties with teachers al school events (e.g., school excursions und
ficld days). They actively atiended social gatherings (c.g., privale parties and trips)
and also participated in activities once present.
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JETs m Intercultural Synergy actively sought contact through the aloremen-
tioned professional and social involvement. Assimilators saw themsclves ag similar
to their coworkers, sharing both the same occupation and organizational membership,
which led them to presume similar treattnent, rights, and dutics as other teachers
{thus indicating a minimal ingroup bias), One JET described such expectations and
her feclings when they were confirmed:

1 go to work und just have 2 regular day, You know, there isn't anything too
eventiul that makes me feel stigmatized that T am a foreigner. ... T just go,
do my work, chitchat with people, and go home when the day is done. That
makes me teel accepled, Tt isn’t anything special. 10s not Tike they give mue
gifls or that people are especially nice to me.

Integrationists, on the other hand, accepted particulanstic treatment hased on
cultural background in some situstions but still saw themselves as accepled faculty
members—retlecting a contextal sense of similarity. As subject ¥ explained, “One
of my conclusions about my colleagucs is that [ can trust them because they aceopt
and respect my differences and 1 do the sume for them, T think they understand and
appreciate that.” Integrationists also exhibited more of an ingroup hias than assimila-
tors, as they rclied on cxemptions [rom some duties requited of their Japanese col-
leagues. However, since they tried to conlribute regularly to their schools as facully
(i.c., a shared trait) in unique ways as native En glish speakers, such ingroup hias was
moderale,

Conversely, JETx in the Intercultural Synergy profile also reported that the ma-
jority of their coworkers typically encouraged their ¢lorts fo seek out ftequent ceon-
fact, which made them foel accepled in the faculty collective. These JETs described
regular, active involvement in social activities and tasks requircd of faculty, which re-
sulted in pereeptions of low ingroup bias, high similarity, and permeable group
boundaries among the Japanese teachers, since these colleagues encouraged such
participation and scemed to accept the JETs as otganizational insiders regardless of
nationality. $Such colicgrial perceptions were encapsulated by this assimilationist JIT -

I had duty where T had w0 make surc the kids weren’t being rambunctious
lon our school excursion], T was assigned a position just like all of the other
teachers and the students had to check in with me, Just like they did with all
of their regular teachers, So (hat made me feel a part of the group, insicad of
having to deal with the attitude, “You're the JET, so you don’t have to do
this.”

Alienution

General chavacteristics,

IETs who desired penetration yet felt denied ingroup status were placed in the
Alienatton profile, as they typically reported feeling alienation as a result of such dis-
appointed expectations. These subjects (i.e., 1, 2, 4, and 11 in both social and profes.
sionat contexts as well us 6, 9, and 12 in limited ones— as detailed previously) typi-
cally held assimilation or integration attitudes, yet they encountered separation or
marginalization oricntations among faculty. Subject 12, however—an assimilation-
ist—described coworkers mostly as integrationists and assimilationists, an alignment
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which differed from other Alicnated JETs. When she perceived colleagues as assimi-
lationists, she fit the Intercultural Synergy profile, but when she saw themn as Integra-
tionists, her experiences were better characterized by Alienation.

The common theme among all JETs in Alienation is that they cxpected greater
penetration into the faculty collective  concluding that they were excluded from full
participation because they were not Japanese, Speclicially, they reported linvited pro-
fessional roles as assistant teachers and social ostracism. As Rerry (1990) elucidated,
“To the extent that aceylturating people wish L participate in the desirable featurcs
of a larger society . ., the denial of these may b cause for increased levels of accul-
lurative stress™ (p, 249). Consequenily, Alienated JLTs typically reported high levels
of [rustration and disappointment due to the perceived denial of social acceptance
and prolessional involvement siemming from the gap in acculturation orentations,
Although the population for this study was small, the large number of subjects whose
experiences were partially or predominantly characterized by Alienation suggests
that this profile’s travails may be widespread—a dilemma that potentially undermines
the JET Program’s aim Lo promote posilive intercultural exchange.

Perceptions abaut social acculturation.

In terms of social acculturation, JETs in Alicnation typically described them-
sclves actively seeking coworker contact through altending both school events and
social gatherings. They demonstrated relatively little ingroup higs, as they primagily
categorized themselves as friends to colleagucs or as fellow faculty {i.c., shared
traits), rather than as members of their cultural group {i.e., exclusive traits). Their
sense of shared occupation and organizationa] membership contributed to a relatively
high sense of similarity,

Alienated JETs often described colleagues who avoided or limited contact with
them because of their forcigm status, sometimes attributing such behavior, as indi-
cated previously, to a lack of Lnglish proficiency. The JETS atiributed such avoidance
lo Japanesc views of Americans as laec-miaintenance threats; assuming that they had
Lo speak Inglish with all Americans despite the JL'Ts” claimed proficiencies in con-
versational Japanese, Japancse coworkers leared embatrassment from making grat-
mar mistakes or failing to understand spoken Liglish when talking with JETs.

JETs also perceived heir colleagues s holding strong ingroug biascs, identily-
ing strongly as Japanese and trying to prolccl the distinctiveness of thuir group
through frequently differentiating themselves from Americans by various forms of
particularistic treatment of JETs—most commonly codeswitching [rom Japanese Lo
English and compliments on JET abilitics to follow Tapunese custotns. Particularistic
treatmenl was commonly seen us a distancing mechanism, rellecting low simitarity
and low ingroup permeability among Japanese, as membershipy among teachers
seemed inaccessible to forcigners, One subject explained why she feli excluded by
having her foreign status marked (hrough particularistic treaiment, “Recause you're
being singled out, You know you're not heing treated just as a person for who you arc
but more just because of the place that you come from ™

TETs interpreted such particularistic trealment as exclusive when they were of-
fared help with matters in which they perceived themselves as sellsufficient, i.c., fin-
guistically and culturally competent. Conversely, when they received assistance to ac-
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complish tasks that they could not complete on their own (¢.g., making complex Te-
quests in Japanese), JETs usually felt appreciative. [llowever, as they achieved greater
linguistic and cultural competence during their sojourns, their desire to be “lreated
like everyone clse” grew markedly.

JETs negatively construed codeswitching when colleagues spoke English to
them in contexts whete Japancse was the linguistic norm and the JUT was COMMULI-
cating competently in Japanese. One subject deseribed when she was conversing in
Japanese wilh a group of teachers and suddenly was joined by an English teacher:

Someone told me in Japanese, “Is still raming out” And the Fnglish
teacher said in Fnghish, “It%s still raining oul” T think that’s offensive be-
cause | was actively engaging with another Japancse teacher in Japanese, so
I ubviously understood, but she still made a point of translating.

Also negatively interpreted were compliments about JET abilities to perform
cvetyday functions in Japan, such ag sifting in the traditional Japancse position of
“geiza” (i.c., on one’ knees with hands folded), speaking clementary lapansse, using
chopsticks, or eating food widely considered by Jupanese to he inedible among
Americans duc o their pecaliar tastes, such as pickled plums (“umchoshi™), fer-
mented soybeans (“natte™), or exolic seafood. One participant summanzed why such
compliments bothered her, “With these comments, cven though they’re smull, they
never let me forget that 1'm a foreigner and thal their expectations for me are differ-
ent.” In othet words, since Japancse would not compliment each other on their ability
to speak Japanesc, use chopsticks, or cal Japanese food, many subjects interpreted
these utterances as distancing mechanisms since they vielated their expectations for
universalistic (reatment.

Perceptions regarding professional acculturarion.

Alienated JI1' reports of their own professional acculturation attitudes shared
many themes—although minor variations could be seen belween integrationists and
assimilationists, For example, while all Alienated JETs frequently attended manda-
tory cvents for egular facully, assimilationists (subjects 2, 4, and 12) maximized
contact by going whenever possible, but integrationists (subjecis 1, 6, 9, and 11)
avoided those where (hey felt unable to contribute (e.45., duc to limited Japanese pro-
ficicney) or thal had little relevance to their daily work. Ingroup bias appearcd mini-
mat among Alienated assimilationist JETs, as they tended Lo categorize Lhemselves
morc saliently as school stall (a shared trait) than as Americans. Integrationists
demonstrated more ingroup biay as they often accepled special privileges duc to their
foreign status, such as exemptions from meetings.

Both assimilationists and integrationists described fecling high similurity (ic.,
as leachers) when they initially arrived in lapan, which afterwards diminished in re-
sponse to perceived collegial separatisl attitudes. JE1s made such attributions based
on perceived exclusion [rom collaborative educational undertakings (e.g., coopera-
tively preparing team-tanght lcssons) and administrative projects (c.g., committee
work and event planning). As one subject reflectad:

I am definitely the foreigner limited in my roles. . .. For example, T just
don’t have much of & voice in what goes on in the school. . . . L can talk 1o
the other teachers gbout issucs, but I don’t have a vote, 5o 1 can’t cnact any
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real change. . . . That makes me feel excluded.

JETs felt that exclusion from full professional involvement was intentional in
some cascs and unconscious in others, with the tesult being colleagues either avoid-
ing or unwittingly discouraging contact. As a result of such role limitations, JETs
pereeived colleagues as baving high ingroup hias, reserving the privilege of [ull par.
ticipation in the organization only for Japanese regular-status teachers. They also de-
scribed low yroup permeability, as faculty did not admit the JETs as tull members,
and low simifarily, since teachers differentiated themselves from JETs based on na-
tional membership and assistant stalus.

Caveat about JET interpretations of collegial behavior.

One caveat is necessary regarding Alienated JETs' interprelations of the inter-
cultural encounters described in this scction. Had Japanese colleagues been inter-
viewed, they may have explained quite differently their motivations for the behaviors
reported. As this siudy attempts to identify JET-perceived acculturation attitude
alignments, a discugsion of allemmative interpretations of the same cvenls among
Japanese coworkers is beyond the scope of this paper. For a review of such explana-
tions offeted i the literature, readers can refer to Komisarol (20013

Mutual Disaffection

The separatist JET {i.¢., subject 3) who perceived her collcagucs as scparatists
was placed in the Mutual Disaftection profile, Although JETs in Alichation also per-
ceived mostly separatistmn among colleagues, the disappointment and desire for
greater oulgroup penetration expressed by Alicnaled JETs was not evident in Mutual
Disaffection. Rather, since hoth parties tacitly agreed that comtact and group penetra-
tion would he minimal, the stalus quo was distant, dispirited relations,

In social matters, subject 3 felt low similarity with coworkers due to perceived
cultural and linguistic barricrs, which she reasoned limited her opportunitics to have
gratitying relationships. Therelore, she typically attempted to minitnize confact,
showing little desire for group penctration. She explained, 1 don't feel overly in-
chuded by the other teachers, but T'm not terribly bothered by il beeause U'm not so
altracted to spending a ot of ume with them outside of the workplace” Also, in
terms of professional acculturation, she minitmized contuct by avoiding involvement
in collaborative tasks. As she reflected, “There are certain things that . . . [I’'m| happy
o be excluded from, like auending the regular Thursday meeting. Very litde would
apply to me, and I'd have 10 have it all translated” She also described a low sense of
similarity, as she did not identify as an educator with similar professional obligations
as her colleagues. ‘

Japanese colleagues were characlerized as wanting Tittle social comtact—rarcly
initiating conversations or extending invitations o social gatherings, which resulted
in low group permeability. Their sense of similarity seemed low, which the subjcct
ascribed primarily to distinctions based on her American identity, blonde hair, und
Caucasian teatures. In professional mallers, coworkers were seen as having high in-
aroup biases, reserving the right to fully participate in the orgamization only for
Japuncse regular teachers, as well us low simdfarity, since they differentiated them-
selves [rom JETs based on such regular status. They were also perceived to limit pro-

98 4



Komisaror, Adam M.

fessional contact by refusing Lo schedule or frequently canceling team-tanght classcs.
Such behavior was interpreted as evidence of exclusion from Lhe teacher ingroup, in-
dicating low group houndary permeability.

Reluctunt Membership

Typically, JETs who desired separation yel faced integration or assimitation ori-
entations among their colleagucs belong to the Reluctant Membership profile—in
other wards, those who [aced greater collegial expectations for group penetration
than they desired themselves. Although none of the participants in this study were
categorized as such predominautly, subjects 6, 9, and 11 described limited cxperi-
cnees of this dynamic. They had various reasons for withdrawing: subject 11 re-
sented his colleagues’ separation and marginalization attitudes, so on the rare occa-
sions when they asked him to engage in collaborative work or join social functions
(i.c., acted as integrationisis), he cither agreed reluctantly or efused to participatc at
all. Subjects 6 and 9 valued private tme with their familics and sometimes found
these needs in conllict with expectations that they attend social gatherings or work
late.

JETs in the Reluctant Membership profile had low desires in hoth professional
and social mauers for outgroup contact and penetration  opting to withdraw. They
also [elt Tittle similarity, as they did not identify as full-ime teachers and thus [elt
free from the same obligations s their colleagues to participate in organizational life.
These JIITy perecived themselves as exempt from such involvenient due to their for-
cign status, thus demonstrating high ingroug bias. Socially and/or professionally,
Japanese colleagues in Reluctant Membership were perceived to have moderate 1o
strong desires for mutual contact and Tor the JET to peneiraie their group. Japanese
inlegrationists were perceived to teel medivm similarity and ingroup biases, as they
desired JET organizational invelvement while concurrenily recognizing that interoul-
tural differences would both enable and Timit it. Assimilationists, on the other hand,
were perceived to feel high similarity and low ingroup biuses, capecting the JETs to
contribute like other Japanese teachers,

Synthesis

In this section, responses o the original research questions are encapsulated and
. the implications (for JET-Japanese coworker relations) of the response to the third in-
quiry ate expounded upon. The tresearch guestions included:

1. What primary acculturation attitudes do JET Program participants possess
towards Japanese teachers at the schools where they are employed?

2, What primary acculturation aftitudes do JETs perceive Japancse leachers
having towards the [ETs themselves?

3. How does the alignment of these perceived acculluration attitudes affect
the quality ot intercultural relations between American JETs and their
Japanese colleagues?

Regarding the lirst question, JETs almost cxclusively perceived themsclves as
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assimilationists or integrationists —thus cxpeeting deep penctration into their organi-
zations, but differed on the degree to which they desired 1o assimilate to the role of &
regular-status Japancse teacher. As for the sccond question, while some colleagnes
were perceived by JITs as assimilationists, more frequently they were seen as cither
integrationists or separatists- sugpesting (if such perceptions are accurate) that
cowotkers commonly expected JETs to maintsin roles distinel from the Japanese
[ull-time tcachers, Tlowever, colleagucs were perceived to differ in terms of how
much they expecied Americans to penetrale into the orgamization, ranging from su-
perficially to deeply.

Finally, regarding the final rescarch question, analysis revealed that JETs and
their coworkers most commonly fit either the Alienation or Intercultura Synergy pro-
files. Jasinskaja-Lahti et al. (2003) found that stress and pereeptions of discrimina-
tion are rile among assimilationist sojourners living in predominantly sepatatist soci-
clics -an alignment of acculturation altitudes which parallels Alicnation, Although
the population in this study was small, as previously noted, many participants de-
scribed their collegrial relations with the qualitics of Alienation. This suggests that
many JETs may be experiencing an incongruous alignment of aceulturation attitudes
with Japanesc coworkers, which is having a negative impact upon intereultural rela-
tions.

On the ather hand, the positive collegial refations and active organizational in-
volvement described by JLTs in the [ntercultural Synetgy profile mirror the findings
of Berry, Kim, Minde, and Mok (1987), who reported among vaglous sojourner
groups the greater the participation with the host community, the lesser the sojourner
stress, Berry et al., Jasmskaja-Lahti ot al. (2003), and the results of this study all sug-
gest that a key lactor in reducing sojourner stress and maximizing positive affect io-
wards the host culture is invelvement in the host culture, Intercultural Synergy pro-
vides a polential model for intercultural collegial relations  one in which Americans
and Japanese negotiate an active professional and social role for the sojourner, lead-
ing to a mutually comlortable degree ot inclusion. Consequently, it is not surprising
that JET's in Intercultural Synergy consistently demonstrated the most positive affect
towards their colleagues ol any other profile and appearcd to actualize a primary goal
of the JET Program: to promoic positive interculiural exchange.

Limitations of this Study and Recommendations for Further Research

Whilc the focus of this study was upon JT'I-perceived acculturation orientations
among Japanese colleagues, future research also needs to assess Japanese accultura-
lion attitudes as reported by the Japancse themselves. This would allow researchers
to understand how closely Jupanese and JUT perceptions about Japanese aceultyra-
tion oticntations align. If a disparity cxists, then the perceptual miscues causing Lhis
need to be identified to reduce such misunderstandings. Morcover, in constructing fu-
ture instruments to assess the acenituration prolerences of Jupancse teachers, differ-
entiating when JI'T's are rejected duc to their non-Japanese cultural identity or other
fuctors unrclated to Jupanese acculturation orientations is recommended, For exam-
ple, according to McConnel] (2000), somc Japanese colleagues avoid leam-teaching
with JHTs —not because of their separatist or marginalist acculturation atitludes, hut
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rather due 1o the extra time that is required to plan such Tessons. Finally, future stud-
ies should survey larger populations, and also examine the influences of race and
gendet on the acculturation process, as some studics have suggesied that Japancse ac-
culturation atlitudes toward sojourners vary according Lo these factors (Rell, 1973;
Eomisarof, 2001; Life, 1993; McCornell, 2000).

Conclusion

This study has provided a snapshot of a small group of Americans in onc field
where sojourners with specialized knowledge and skills (i.c., the type that the Japun-
88 governiment is largeting to compensate partislly for future projected labor short-
ages) arc acculturating into Japanese organizations. Studies with larger populations
ol JETs, as well as foreign workers from diverse fields and nationulities, are neees-
sary to further assess progress in the acculturation of such skilled KOJOULNETS.
Nonetheless, the data in this study clearly indicated that the relational dynamics in-
herent in the profiles of Alicnation, Mulual Disaffection, and Reluclant Membcrship
engender foresceable travails that limited JLT capacities 1o contribute 1o their schools
lo the detriment of all organizational members —Americans and Japunese,

Intercultural Synergy provides a more productive alternative. However, in order
to actualize such dynamics, mutual efforts are critical. On one hand, it 15 essential
that Jupanese move beyond separatist or marginalist acculturation attitudes to allow
JETs deepur organizativnal penetration. But ta accomplish this, integration or assimi-
lation artitdes smong JETs are insufficient. Even with the cxpectation to integrate or
assimilate, without the necessary socio-cultural wols, ie., mastery of behavioral and
sociolinguistic norms that the Japanese themselves follow in order to integrate or us-
similate into work organteations, then sojourner abilitics to do so will be limited,
Only through such mutval elforts at building inclusive rclationships will intercultural
communication improve between American JETs and Tapanese leachers,
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