D?FI__H!?‘#WH’? o [lgissd | BT 5, MO0ITLLA

e — == — = = =

N
Adam KOMISAROF

(‘?shnh: University )

Kimi KOMISAROF

) {Tokyo University of Forelgn Sludies:

Introduction

According to Jin and Cortazzi (1998), every (sub)culture brings with il hoth a
culiure of learning and more specifically a culture for learning foreign languages, which
winclude culturally based ideas about teaching and learning, about. appropriate ways of
participating in a class, about whether and bow to ask questions... Therc are always deep
rooted cxpectations wbout how 1o hehave, and how to interpret oihers’ behavier” (p. 1007,
When such expectaiions are violated, negative construals of the cultural “other’s” hehavior
typically result (Matsumoto, 2000). Therefore, when native English speaker (NES)
{cachers and Japancse sludents converge in the same forelen language classroom, their
divergent cnlturally -constructed beliefs about how the srchetypical roles of student and
Leacher should be played oul can lead them Lo misiulerpret the meaning of cach other’s
behavior.

This paper speci(ically reports the authors’ rescarch-based heuristic findings about
how NES teachers and Japanese universily students perceive lapauesc student classroom

behavior. Since various scholars (Anderson, 1993 Brislin, 1993 Daoyon, 2000; iTofstede,
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1986, Murn, 2000; Nozaki, 1993; Skow & Stephan, 2000; Wurzel & Fischman, 1994) have
argued that Japancse studenls’ conduct, is interpreted by NIES ingtructors dillerently from
studonte’ intended meanings, the authors of this paper also compared Lhe data aboul
teacher and student perceptions in order o explore which tvpes of beliavior might be beset
by perception gaps, With these three alms in mind, the (ollowing rescarch questions were
nosed:
1. Based on the literature, what are the olassroom behaviors Lhat native Tnglish
speaking (NES) nsiroctors in Japan show!d find mrost challenging amony their
Japanese students due to divergent culturally-constructed notions abont appro-

priate classroom conducl?

Do NES university imstructors agrec thal such behavioral patterns exist among

=

their students in English oral proficiency classes?
4. Among those who answered question number two affirinatively, how do NFS
nstruclors interpret suck behaviors?
4. Do students have similar or different [_'Jerceptiohs regarding thelr classroom
conduct compared to NES instruclors?

In order 1o respond to these questions, threc phases of heuristic research were
conducted: (1) a Tilerature review to delermine which Japancse student behaviurs typically
challenre NES instructors, {2) open onded interviews with WES (eachers to discover
whether or not they ohserve such nortns in their classes, and theiv perceplions of students
if anw] when they engage in such behaviors, and (3) o survey of Japanese sludents about

whether or uot they befeve that they fellow these norms, and il so, why.

Methodology

Interview and Survey Construction

In order to avold constraining teacher responscs and gencrate highly detalled dala,
an opcn-ended questionnaire was administercd 1o Lwenty universily NES instructors for an
Avorage ul forty five to sixly minutes. Participants were asked il they perceive in their
classes the hehaviors identified in Lhe litcrature review and  their nlerpretations thereof,
Furthermore, in order Lo gather richer dats about these interpretations, teachers were

asked 1f such behaviors are typically pereeived as problematic {Le., negatively) or
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mnproblematic (e, ncutrally or positively) and why,

Teacher responscs were then clustered in groups with similar meanings. Due to the
fact that people do not always perceive the same phenonenon in a unidimensional marmer
(Y oshikuwa, 1980), the researchers allowed [or multiple angwers about the same behavior,
if u parlicipant offered two or more markedly different interpretations, such as “shy” and
“lazy,” then these responscs were counted separalcly, Therefore, the number of tallies
when describing  {eacher interpretations somelimes exceeded the number of people
interviewed, Furthermore, negalive ancd ncutral/positive answers were differentiated, cven
il the descriptive word wtilized was the same, For exatnple, if one subject described student
chyness as a negalive quality that Wimits Enghsh verbal output, while another neotrally
characterized it as a onltural trait that he or she accepled without judgment, then such
responses were also Lallied scparately.

In the student survey conducted Lo identify how students perceive their own behiv-
ior, hoth the interpretations generaled during teacher imerviews, as well as others de-
seribed in literature writien about Japanese studenl perspectives (Anderson, 1993
Hofstede, 1986; Nozaki, 1993 Wurzel & Fischman, 1994), were included as choices in a
close—ended questionnaire.  The survey instructions and questions were translated into
Jupanesc by one of the authors, a Japanese native speaker and professional translator.
When the questionmaire was distributed, students were instructed o check all intcrpreta-
tioms that applicd to them for each question and to wrile in their own answers (in
Japancse) which did not appear as survey responses.  The rescarchers reasoned that this
would allow students the same flexibility for multiple and novel inlerpreiations that was

granted the instructors interviewed.

IPopulation Demographics ‘

The teachers surveyed originated {rom the United States (eleven participants),
Great Britain (seven), Canada (one), and South Africa {one). Their university tenching
experience mn Japan ranged from lour months to twenty-one years (ncan=7.9 years and
median=7 years). Sevenly-five first and second-year students at three universities of

various levels of academic prestige completed the student questionnaire.
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Resulig

Rescarch Question One

Many scholars have predicled thal coriain Japanese studont noring confound NES
instructors due Lo Intercaltaral diflercnces in definitions of approprinte classroom behavior
(Andersorn, 1993: Barniund, 1984, Brislin, 1993 Capper, 2000; DCI)/(.]TL, 2000; Feiler, 199
Cruelylounst & Nighida, 1994; Hofstode, 1986; McConnel], 2000; Ministry of Science, Spaorts,
and Crliure, 1994; Mura, 2000; Nozaki, 1293; Raohlen & LeTendre, 1996: Skow & Stephan,
200; Stewart & Betnetr, 1991; Ting- Toomey, 1988: Wurzel & T ischman, 1994), According
Lo the literature, Japancse students gencrully:

L hesitate to speak jn front of large groups

2. do not challenge their instructior’s stalements

a

3. hesitate Lo initiage comummnication with rhe leacher, either by s artityr diseys-

sions o asking questions about topics of inforest

1. do nol volunteer Tespanses Lo questions posed 1o the clasy

&

are reluctant to demonstrate Crlraordinary ability or knowledge
b, are loath (o disagrec with op correcl each other
7. are reluctant to ask dtestions lor clarilicalion
8. fecl uncomfortable in unstructyred learning sityations
9. make less [requent eye contact than students in tmany NES teachers’ countries
10, engage in prolonged periods of silence
1L have less demonstralive faeia) cxpressions than siudents in many NES tencherg

countpies

Research Guestions Two, Three, and Four

The results of both SULVEVS are Prescoted below, with the perceptions about one
behavior exatmiped bet table. Appearing first is Lthe question whick was asked Lo ascertain
how many teachars perceived each behavior accurrityr in their classes, The corresponding
data, ic., doseribi g the number of students who perecived themselves tollowing this horm,
are Ineluded next, Aflerwards, the threc mosl cotimnonly reported perceptions about these
behaviors are listed for instructors whe Fesponded “yes” to the previos question (with the

nunber of respondents out of twenty), "Theso intcrpretations are calegorized as negative



or neulral/positive as described previously, Fhen, the Lop throe student ahswers nppedr
(nlong with the number of respondents out of sevenly-live) for students who percelved
themselves ‘eng,aging in these behaviors. After each tuble, additional Lrends in the data are
cummmarized thal are relevant in answering rescarch guestions two and four, ie., those
portaining Lo teacher perceptions and divergences helween student and teacher perceptions,

respeclively.

Table 1

Pereeplions ahout Speaking English before Large Groups

Teacher Question: ITave you obscrved thal students hesilate to speak English in front of
large groups?

Yes 20/20 No 0/20
Number of Students Who Reported Dogaging in Lthis Behavior:

Yes 48/75 Na 27/75

Most. Common Tescher Interpretations of Students Engaged in this Behavior:
1. Shy (negalive) =10/20
2. Shy {(noutral/positive) =9/20

A}

3. Lacking enthusiasm, energy, and/or motivation {negrative) =8/20

Most Comman Student Interpretationg of this Dehavior:
1. Unconfident in English ability=35/75
2. Shy=17/75

4 Waorried aboul making mistakes=14/75

The teachers interviewed most commonly perceived students who hesitate to speak
English in front of large groups as shy; however, responses wore almost evenly split
belween negative and neulral/positive interpretations. Shyness was typically evalusicd
newatively because, educators reasoned, iU inhibits students from speaking Fnglish and
hence improving Lheir oral proficiency.  Instructors who offercd neuiral/positive

interpretations perceived shyness as an understandable response 1o students” Tear of being

il
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ridienled for making errors publicly.

Between studetls and instructors, several perceptual consistencics and differonces
cmerged.  Students’ seff-perceptions of shyness (response §2) and fcar of mistakes
(response #3) were similar to teacher opinions, bul culy one educator corroborated the top
student answer and cxplicitly stated that students were shy becavse they lack conlidence
in their English spealking ahility, Furthermore, eight teachors porcelved that students who
hesitate to speak English lack motivation. This trend strikingly diverges [rom student
responses: only one sludent out of scventy-live answered similarly.  Morcover, over
twendy-seven (36%) studenls disagreed with the premise that they hesitate to speak in
iremt of large wrouns, while every teacher surveyved observed this behavior as a predomi-

nanl lrend n their clagses.

Table 2

Perceptions about Heluetance to Challenwre Professors

Teacher Question: Have you observed that students arc reluctant to challenge the

instructor's slatements or opinions?

Yeg 20/20 No 0/20
Number of Students Who Reported Engaging in this Behavior:
Yes 53/70 No 20/75

Teacher Inlerpretalions:
1. Submissive (newpative) =13/20
2. Nomconfrontational and n—*.f-mer'.t‘f 1l (neutral/positive) =9/20

3. Lacking enthusiasm, cnergy, and/or molivation {negative) =6/20

Sludent Interpretations:
. Unconfident in English ability=236/74
Za. Cognizant that it is [orlidden to disagree with the teacher=2/75

2h. Lacking enthusiasm, cocruy, and/or molivation=2/75

Veachers wost commonly labeled students negatively as submissive. These cduca-
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tors Lypically reasoned that students who avoided disugreement with the instruoctur were
missing valuable opportunitics to Iniprr_we theit oral FEnglish proficiency through
:iI‘ng‘Jentuﬁun.

Piverging perceptions between students and teachers are readily apparent. None of
the educalors acknowledged the most common studedt response, 1o, they hesitate to
disagrec because they lack conlidence in their English. Morcover, six lcachers (30%)
concluded thal students lack cnthusiasm or moetivation when they do not challenge them,
while only two students (3%) assessed themsclves this way. Finally, twenly students
(27%) asserted thal they do express opiniops opposite the msiructor’s, while all of the

educalors polled claimed that their students tend not to mount such chabfcnges.

Table 3

Perceptions aboul Infrequent Student Tnitialed Communication

Teacher Question: Have you ohserved that students lend not to initiate communication,

wither in the form of discussions or guestions, about topics ol interest to them?

Yes 19/20 No 1/20
Numher of Students Who Reported Engaging in this Behavion
Yes 58/70 No 17/76

Teacher luterprotations:
1. Passive (negative) =10/20
1b. Possessing lille cultural training in initiating discussions —accustormed Lo listen-
ing to lectures (neutral/positive) =10/20

3. Lacking cnthusinsm, cnergy, smd/or motivation (negative) — 6/20

Student Intorpretations:
1. Uncenfident in English ability=34/75
2. Aflraid of making mistakes=16/7%

3. Shy about speaking English publicly =14/75%

Ten instructors perceived students as passive.  The reasons for this ncgative
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evaluation were neatly summarized by & teacher interviewed:

The sludents’ attilude toward universal educalion s that information must be
delivered to them, but they do net sec themselves az active participants in the cducational
process. Since two-way communication is important in fanguage acipiisition, students’
Passivity inhibits language fewrning.

Although six  (30%)  educators interpreted  an absence of  student-initiated
communication as indicating a lack of tmotivation, only two (19%) students agreed, Finally,
seventoen ‘(23%) sludents responded that they do ask questions or iniliate disconssions,
which contradicls nineteen {952) Lleachers surveyed who did not Lypically observe these

behaviors in their classes.

Table 4

Perceptions about Hesitation Lo Volunteer Lo Class-Direcled Questions

Teacher Question: Tlave you observed that students hesitate to volmtcer ANSWCLS in

response to questions posed to the class as a whole {as opposed to a specific individual)?

Yes 20/20 No 0/20
Number of Students Who Reported Engaging in this Behavior
Yea 47/75 Nuo 28/75

Teacher Interpretations:
L Nomphised due to inexperience in respundmig o such questions (neuatral/posi-
Live) = B/20
2. Lacking enthusiusm, enﬁrgjr, and/or motivalion {negutive) =6/20

A Averse to standing out (neutral/positive) =5/20

Student Interpretations:
[ Unconfident in Inglish ahility =34/75
2. Shy about speaking Fnglish publicly=15/75

3. Worried about making misiales- T1/75

Mosl commonty, teachers neutrally porceived students as untrained in responding Lo
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gueslions posed to the class, adding thit sludents would answer if called upon by DAIIC,
(ther educators perceived students as relnctant to atand out. (either by making wmistakes
o heing perceived as showing off for vulunteering) and risk faucing pecyr ridicule, which was
gimilar to the second and third most cotumon student TCEpONSES. None of the students
apreed with the teachor peteeption thil they were nol motivated to study Fuglish, and
conversely, the student lack of conlidence ip Toplish ability was not. cited directly by any
of Lhe instructors interviewed.  Furthermore, twenly -cight (47%) sludents reporicd that
they respond to questions poeaed'Lo the class, which coptradicts the abservations of all ol

the teachors that they nsuaily do not.

Table 5
Yerceptions aboul Hesilation lo Demongtrate Superior Enowledge, Intellyzence, of

Compelenee

Teacher Cuesiion: (lave you ohscrved thal students hesitale to openly demonstrate
knowledse, Intelligence, or SOMPETENCe which is high compared 10 most of their
classmates?

Yes V7/20 No 4/2
Numbet of Students Who Repurted Krgraging in this Lchavior:

Yes 51/7% No 24/75

Teacher Tnicrpretations
| Averse to stunding out (negative) =7/20
s Averse to standing out {neutral Jpositive) = 6/20
45, Lacking cnthusiasi, encrey. and/or motivation (negative) 4720

b, Shy (negative) =4/20

3¢, Averse to appearing thal they are showing oif (nentral/ positive) = 4/20

Sudent Interpretations:
1. Avorsc to appearing that they arc showing ol[=21/75
7 ‘th‘-llf'i’f:

92, Averse to standing it = 10/7h
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3b. Worried about what others will think of them 10/75

While teachers commeonly mentioned “aversion to stancing oul,” they construed such
aversion negalively and neutrally/positively with almost erual frequency.  Educaturs cited
the following reasons for negalive nterpretations: when students hesitate to display
krnowledge, they “lose opportunilies to practice English” “learn from each other's
insights,” and/or “demonstrale teadership.” Neutral/posilive responses typically consisted
of nomjudgmental descrintions of studenty wishes Lo avoid unecessary atlention thal could
resull in peers’ negative sanctioning.

Students and instructors cotmonly agreed that students foel inhibited ahout display-
ing superior knowledee hecause of shyness (e, rospomses #3a and 2 among teachers and
students, respectively) and anxiety over negative peer perceptions (responses #1, 2, and ¢
among teachers and 1, 3a, and 3h among students). Conversely, while none of the students
reported a4 lack of motivation for studying Unglish, fouwr educators did {response 3a),
claiming thal such students are “reluctant to challenge themselves,” “lazy.” and/or
“wasteful of their own skills and tHime” Furthermore, twenty-four (32%)  students
asserted that they do not hesitate Lo demonst rage knowledire or ability which is superior to
ihat of their classimies, which contradicts the responses of the seventeen (85%) nstruc-

tors who ohserved this hesitation as a predominant classroom norm.

Tahle ﬁ‘

Perceptions ahout Reluctance Lo Disagree with Peers

Tencher Question: Have vou obscrved that students are rdluctant to disapres with or
vorrect cach other?

Yes 17/20 No 2/20 Don't know 1/20
Nuther of Students Who Reported Engaging in this Behaviar

Yo 36/75 No 39/74

Teacher Interpretations:
la. Avoiding an adversc ellect on inlerpersonal relations (negntive) =8/20

b, Avoiding an adverse offect on inteepersonal relations (ncutral/positive)  8/20

a1



3. lLacking enthusinsm, Cnergy, and/or motivation (negative) =3/20

Siudent. Interprelations:
1. Avoiding an adversc d [fecl on interpersonal relations <12/79
9. Averse to HPpEATING 18 il showing off their ability =9/7%

3. Shy -8/76

Teachers most commenly thought that students do not commonly disagres with cach
other beoause they want to avoid having an adverse olfecl on interpersonal relations;
hogweyor, such perceptions Were evenly divided betweetl negative and peutral/positive
evaluations. Neogative eva lustions arase frot 1wo types of criteria four nstractors valued
the open cxpression of ideas so much that they criticized students for avoiding conflict
(labeling them, for egample, As “ponformisls,” “ofruid,” or sanimaginative”), while {our
olher teachers ohjected to this compmmunication gtyle on educational grounds,  As onc
patticipant explained, “T want studertts Lo [ocus o learning correct English, and wheu they
avoid disagresment, they also inpode open discugsion, which is important in learning how
o cxpress one’s views fimently)” Neutral/positive Tesponses included affirmative
characterizalions of students who avoid conllicl as “gmpathetic,” ueemaiderate,” and “not
wanting to embarrass others.”

Amony students and instructors, the st COTMOeD TESponse in cach group was the
same (Le., “avoiding an adverse offect on interpersonal relations’). Towever, the studetits
surveyed tundamentally disagreed with educalors as to whether At all they engage in the
hehavioral norin in question: thirty nine (52%) gtudenits responded that {hey disagree with

or correct their peers, while soventeen {RR%) teachors snid that they generally o nol.

Tahle 7

Perceptions ahbout Hesilation to Ask Queslions for (larification

T cac:hf:f (uestion: [lave you observed that students hesitule to ask questions for
clarification (e, ahout the content of vour lesson or & et of instructions that you jgsued) T
Ves 19/20 N 1720
Number of Students Who Reported Fngaging in this Behavior
Yes 14/75 Ne 6L/TH

b
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I'cacher Inlerprelations:
1. Avoiding embarrassment that would resuil from admitting ignorance mablicly
(negative) =7/20
2. Lacking enthusiasm, cnergy, and/or motivation {negative) =6/20

4 Demonstraling respect by not nterrupting the teacher (neuiral/ posilive) =4/20

Student. Inierpretalions:
l1a. Unconfident. in Bryrlish abitity=—3/75
1b. Unable to phrase the question in English=13/75

le. Lacking courage—3/75

The most popular instructor response, i.e, thal students arc ashamed to admit
ignorance publicly, was characterized negatively [or two reasons. First, many educators
valued clear communication over face mainlenance, As one intervicwee explained, “Stu-
dents don't want Lo stand out as the anes who don't understand when no one does, which
results in a collusion of fmmorance.” Other teachers stated that tnisunderstandings about
lesson or exXam instructions conld undermine lesson objectives or resull in g poor test prade;
therefore, from an educutional viewpaint, hesitation to ask aboul unclear puoints was nol.
bencficinl,

Several perccpl.ic_)ﬁ gaps arc suggested by the data. Among the three most commen
tencher responses (Le avoiding cmbarrassient, lacking motivation, and demonstrating
respect to the teacher), only ane, zero, smd (wo studenls, respectively, gave identical
answers. Furthermore, sixty- one (81 %) students responded that they ask their inslructors
for clarilication, thus disagreeing with ninctcen (95%) of the leachers who stated thit

students Lypically hesitale to do so,

Table &

Perceplions about Discomfori im Unsiructured Learning Situalions

Teacher Question: Have yiruw observed that students feel uncomfortable in unstructured

learning siluations (that is, those withoul precise ohjectives, detailed instructions about
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how to provecd, and/or strict timetalbles)?

Yeu 18/20 No 2/20
Number of Students Who Reported Enguging in this Behavion
Yoy 19/75 No 36/75

Tencher Interpretalions:
1. Unaccustomed to unstructired situntions (ncutral/posilive} =7/20
5. Passive: overly dependent upon teachers for directions (pegalive) 6/20

3 Confused wbout what to do (nentral/positive) - 5/20

Siuclont Interprelations:
1. Unusccustomed to unstroclured situations=20/75
5 Coufused abant what to do=11/75

3. Worried ahout making mristakes= 10/75

Teacher and student interpretations of this hehuvior were velalively similar, as two
of the top Lhrce vesponses among cach population were shared (i.e, “wmaccustomed Lo
nnstrnctired situations” and wenpfused ahoul what ww do™r. Two galient differences arc
that none of the students perceived themselves us passive {while six instruclors did), and
also cightecn (80%) educators stated (hat students are uncomforlable in umsiructared

lenrning situations, yet thirty-stx (18%) students disagreed.

Tahle 9

Perceptions ahout Tntrequent Eye Contact

Teacher Question; TTave you observed thal students avoid cye contact with you while you
are leaching?

Yes 14/20 No 8720
Number of Students Who Reported Engaging in thiz Behavior

Yes 31/75 No 44/75

Teacher lnlerprelations:

9
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1. Muaintaining Japanese enltural norms of ove contact (nentral/positive) 8/20
2a. Belng polite and respectiul Lo Lhe lescher (neutral/positive) --3/720

2h. Lacking enithusiasm, energy, or motivation (negative) =3/20"

Sludent Interpretations:
1. Trying to avoid being called upon=26/75
2, Shy=2/75
3a, Want to avoid appearing as il plaring at the teacher 1/7%

3h. Feeling that too much cye contact would be strange—1/75

Student and instructor perceplions rewarding eve conlucl were similur in thul eight
(11%5) Leachers and forty four (59%) students claimed that students do not avoid it
Contrarily, only lwo educators mentioned the mest comumon student response, i.e., that
students wanl Lo avoeid being ealled upon, while anly ane student. cited the most popular
tencher response, .o, that Japancse students [ollow norms for nol making cye contact with

teacheors during leclures.

Tahle 10

Terceplions ahout Long Silences

Teucher Ouestion: Have yvou experienced long silences in yvour classes when waiting lor

responge from students?

Yes [9/70 No 1/20
Number of Students Who Reported Engaging in Lhis Behavior:
Yeos 55/75 No 20/75

Teucher Interpretations:
la. Averse Lo slanding out. (neutval/posttive) =7/20
1h. Lacking crihusiasm, eﬁer,u;y, and/or olivalion (newalive) =7/20

a

3. Averse to standing oul {negative) —d4/20

Student Interpretations;

i



1. In the process of [ormalating & response -44/75
9 Unaware of the answer=9/75

3. Tincomlortahble ahout answering the question =7/75

T'wa of the three most common nstructor interpretations were that students want
o avoid standing oul.  Although teachers were divided between negative and neutral/
positive perceptions, Lhey cited many of the same reasons why they helieved this is froe:
students do not want to be embarrassed Ly making a mistake, admittng thal they do not
know the apswer, or heing percelved as showing off for vohmleoring. Instructor responses
differecl in that the ncutral/positive tcachers tended to nonjudgmentally accept these
rensons, typically citing a lack of training in taking risks in [ront of onc’s peers in Lthe
Japanesc cducalional system. Negative responses included rejection of these [cars because
students failed to speak and improve their oral English proficiency; other teachers placed
# higher value upon taking risks than face majntenance, consequently disparagmg students
ag lacking couragc o insccure.

The data suguested several perceptual differcnces between students and teachers.
While none of the students indicated that their silence symhbolizes a lack of motivation,
sevon of the educators did  As one instructor explained, “They arc just waiting for
someonc clse to volunteer.”  Mareover, only two educators gmised thal studenls are
gilent hecnuse they arve [ormulaling an answer, which was the most commeon student
rogpomse.  Finally, many students disawreed that they engage in this norm at all: twenty
(27%) claimed that they are not silent when asked questions, while nincteen Leachers

(95%) ohserved this trend in their classes.

Table 11

Perceptions ahoul Unexpressive Faces

Teacher Question: Have you observed i clags that stndents’ facial expressions appeired

unchanging and lacked vivid px pression?

Yeg L7720 No 3/20
Number of Students Who Reported Engaging n this Behavior:
Yes 18/75 No 07/75
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Teacher Interpretations:
la. Expressing thernselves in a culturally-natural manner (neutrsl/ positive) =7/20
1b. Lacking cithustasm, energy, and/or motivation {nogative) =7/20

3. Lacking enthusiasmn, energy, and/or motivation (neutral/positive)  5/20

Student Interpretations:
1. Expressing themselves in a culturally-natural mamer=9/75
4. Focusing on the legson's contents=5/75
3. Shy=1/75

“Lacking enthusingm, eneroy, and/or motivation” was a commnon TESPONEC AN0Ng
NES instructors. Negative interpretations lended to include atiribulions about students’
mternal raits for such deficiencies, such as poor motivation or a wealk alfinity lor
studying. However, teachers responding neutrally/positively mentioned factors external to
the students, such as heavy course loads or uninspiring teaching, as causes of molivalional
lacks.

Student interpretations diflered most notably on two comts. First, none of the
sludents cited a lack of motivation or dislike for English in accounting for their [acial
EXPressions. }“IJTﬂ'i‘I‘:‘J'J'ﬂDJ‘.‘G, [illy-seven (76%) studenls responded that they are not expres-

sionless, thus disagreeing with seventeen (85%) educators who perceived Lhe opposite.

Ihscussion

In this scclion, trends in the data will be highlighted and responses oifered [or

rescarch questions two through four

Rcesponse Lo Research (uestion Two

tiefore responding to the sccond research question, Le., “Do NES university instruc-
tors agree that the behavioral patterns described in the litorature. cxist among their
students in English oral proficiency classes?,” a note is necessary ahout how questions were

posed during the teacher inferviews. Educators were asked il they observed these norms
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among the majorlty of theit studenls in the majority of situations. All participants astutely
noled that there wers axceplions to these tromdls, which tended to occnr when studenls were
placed In amall classcs, possessed exceptional  language ability, ot had gignificant
expericnee studying with NES leachers. The elfects of class size, language proliciency,
and previous aducational experience with NES instructors on student hebavior should
cerlainly he addressed in fulure research.

With this caveal, a rospobse can e offercd Lo the socoud Tescarch question: Lhe
reachers interviewcd domonslrated a slrong consEnsng (seventeen Lo twenty af[irmalive
answors, or Bo 100%) that the norms described in Tables 1-8, 10, and 11 exist in their
clusses.  Despile having the lowest response rate, twelve instructors in Table 9, or a4
majority (60%), ohserved inlrequent cye contact from students. Therefore, the data
indicates that all of the norms degeribed in the literafurc were ohserved among studeats by

many of the NES eachers interviewed.

Response 10 Research Question Number Three: An Analysis of Perecptual
Ditferences among Teachers

Teuchers negaulive interprelations of sludent behaviors fell into two categories:
pragnatic ones justilicd by the critovia of efficacy in promoting language acquisition, and
those based on cducators’ personal vales, “The Tormer group reasuned {hal when students
engage in Japanesc classrooi norims, which oviginate from a franslation-hased approach
to Tuglish edocation {vather than onc that promotes oral proficiency), they are losing
valuable opportunitics Lo improve their spolken English.  For example, some teachers
tameuted Lhat students’ hesitation to demonstratc superior knowledge oF ability in front of
their peers (sce Table 57 resulted In lost chances to speak English. When emploving the
latler Lype ol ovalpalive criterion (ie, based on NES ieachers personal values?,
inatractors often compared thetr preferred norms [or classToom interaction Lo Japunese
ones and ultimately deprecated Japanese student behaviors. For exammple, some educators
who value leadership and associate il with public displays of knowledge negatively per
ceived students whao did not. demonstrate their abilities helore clagsmates. Such hesitation
is not the only student norm where negative cvaluations were hased on both educatimally
pragmatic and personal criteria; the same distinction was previously made Tegarding

Tubles 6, 7, and 10,
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A salient dilference between instructors’ negative Interpretations based on personl
values and ncutral/positive ones is whether they contained intemal or exlornal
attributions. The former vsnally contained internal attributions, which Matswmeoto (20000
defined as thosc that “specily the cause of behavior within a person” (p. 421, Such internal
atlributions effectively labeled students with undesirable trails. Guided by such ressoming,
for cxample, students fail to demonstrate desirable behaviors in Tables 1 7, 10, and 11
becausc they lack motivalion, energy, or enthusiasm for studying spoken Enwelish.

Neutral and positive perceptions among teachers typically consisted of cxlernal
altributions regarding Japancse students” bebavior, which, according to Malsumota (2000,
are “those Lhat locate the cause of the behavior outside of a person” (p.421). Sucli external
canuses Included two kinds: those engendered by social systems or by other students. For
example, in Table 3, ten teachers perceived thal students do not intliate discussions about
Lopics of interest hecause they have nol heen trained Lo do so in the Japaogese Enelish
cducation systern {a systematic reason), while in Table 1, nine {cachors perceived thail
students hesitate Lo speale in [ronl of large groups due to shyness that stems [rom an
underslandable apprehension of heing ridiculed by other students for making mistakes (i.e,
a fear caused by other peoplel. In both cases, since tcachers cited a reason over which
students had no control, they accepted such fears without construing them negatively.
Another chavacteristic of many posilive inlerprelalions is thal leachers made posilive
internal attributions of student traits, such as nonconfrontational and respectful (see Table
2) or empathetic and considerile (see description following Table 67,

An additional irend in Lhe dats on teacher perceptions was the rilenass of wmbiva-
lence; most participants responded Lo at least one question in this survey with both negative
and neutral/positive interpretations of the same behavior, Two types of ambivalence were
evident among (he educalors interviewed. The first case involved teachers who negatively
pereeived Japancse siudent behaviors on educntional grounds (as previously described),
vel neutrally acceptod or even saw posilive merils in Lhe same belravior in othor social
conlexls. For example, an Instructor disparaged students who remain silent In response to
his questions posed in class for wasting an opportunity to speak English, bul he also
cualified his answer by extofling the grace of silence in Japanese traditional arts such as
tea ceremony. Another Leacher repovted negative pereeptions of silence in the classroom

bt newrtral acceptance of ils use in everyday commumicalion wicth Japanese people outside
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of school.

The other type of ambivalence involved conllicl between cducators’ cmotional
reactions toward students” behaviors and their intelleclual appraisals of them. When
leachers’ cxpectations for appropriate classroom behavior were contradicted, they often
had negative reactions, bul this was mollified by knowledge and understanding about
Japanese culture. For example, one pacticipant, who had Laught in Jupanese universities
Lor twenty- onc vears, observed:

When students arve silenl, I can get impatient and frustrated due to my | American |

cultaral backeround., But Intcllectually, T sec this as a cultural phenomenon, which

balances things a little,  So how [ feel about something and how T look at it
intellectually can be toladly diffcrent.

Therefore, a repertoire of knowledge about Japanese culture can help a leacher Lo
ameliorate negative cmotional reactions. However, this ambivalence expressed by many
cducators interviewed suggests Lhal thelr perceplions of students and acceptance of their
norms is quite cotnplex —infused with contradictory cognitive and affective appraisals of
Japanese students’ behavior. DBecavse ambivalence was commonly cncountered among the
educators interviewed, it 1s recommended that fulure questionnaires written to explove
similar perceptual issues in inlerewllural communication allow for o wvariety ol

cmotionally valenced evaluations from a subject about the same behavior,

Risks of Cultural Biases and Oversights in Teacher Responses

When making negative interpretations of students’ behavior, the criteria that
teachers used in reaching such corclusions [requently included culturally-induced over-
siphls and/or biases of which they scemed unawarc.  For example, while instruclors’
negative interpretations of students’ hehavior on educational grounds rellecled justifiable
concern about lost opportimities to spesk Krnrlish, they sotnelimes encompassed myopic
assumptions about the methods through which téachers’ educational objectives could be
accomplished.  Specifically, tany instroctors attempting to reach cortain pedagogical
woals, such as proficicney in argumentation or student mitiative in asking questions when
they are confuged, were alan expecting behaviors that arve anathema in Japancse class-
rooms (e, students debating the Instructor or posing questions publicly for clarification

of Lteacher nstruciions).
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However, teachers who clled educational rensons for Ltheir negative interprelations
of student behaviors rarely verbally acknowledeed that these goals could he achicved
through sanctioned Japanese classroom norms. For example, as one interviewee noted,
students might be quite comfortable asking questions for clarilication if the teachcr
circulates around the room shortly after an explanalion, thus allowing them Lo approach
him or her away irom thelr peersy eyes, Or instructors could develop rhetorica) skills by
requiring students to write and deliver position papers on their (npinidns, rather than by
cxpecting sludents to disagree publicly with thom,  When teachers disparaged student
behaviors, yet omilted discussions of such pedagogical allernatives, their oversight s clear:
students are helng nepatively judged for {feeling inhibiled about contradicling their
habituated classroom norms withoul an attempt o the part of the instructors to reach the
desired goals using more culturally -cotapatible educational methods. ‘

When teachers negatively pevecived student behavior based on their ows vilues,
other types of culturally bascd oversights were evident, TFor example, cqualing
demonstrations of superior knowledge with Tfeadership is 4 cultural construction that might
hold truce i some NES teachers’ home countries, hut according Lo student pereeptions in
Table 5, such displays are mote likely to resull in ostracization for being ostentatious than

being Jauded and followed for one's intelligenee.

BResponse to Research (Question Number Four: Consislencies and Disparities
helween Stadent and Teacher Perceptions

In formulating a responsc to research question [our (e, “Do studonls kave similar
o dilferent perceptions regarding their classroom  conduct comparced  to NES
instructors?”}, gaps and convergences in stucdenl and teacher perceptions are described in
this swhsection. However, due to the heudstic nature of this rescarchy, il is nol possible to
generalize such results and wequivocally conctude that culturally rooted perception gaps
exisl between teachers and students: ralther we can noie when the data sugzests their
existence.  On the other hand, since teacher and student interpretations of the samc
behaviors diverge rather extremely on many points, il is impoertant to consider il and how
intercultural differences in classroom norms and behaviaral expectations may  be
influencing these groups’ pevceptions. The fellowing anulysis s devoted to this purpose.

The spectfic interprelations of student hehaviors olfered by the teachers and stu-
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dents have been described ln the tables above In sum, [owr pallerns are discernible:
;mrccn-mn[ that these behaviors are practiced —with the (1) same, (2) similar, or (3) slrongly
divergenl perceptions between studenls and teachers about their measnmg, as well as
(4) dissgrcoment hetween teachers and students s to whether or aot students engage In
these behaviors at all. Most tubles contain amalpamations of these patferns, For cxample,
Tuble 5 illustrates that both stodents und teachers perceived that students hesitate Lo
demonstrate knowledge which is superior to classmates because they are shy, averse to
standing out, 0T want to avold appearing as if they are showing ofl (pattern one). Students
similarly reposted that they are worried ubout what other people may think about them il
they make such displays (pattern twol,  Muany teschers concluded that students lack
motivation, whercas none of the students surveyed agreed with thiz assessment (pattern
three). Finally, almosl one third of the sludents disagreed with the premise that they do
not share their cxpertise In class (patiern four). l

Hy examiming these patterns incach ‘l‘.ziblé, three striking trends in the data emerge
that suggest pervasive porception gaps between Japanese students and NES mstructors.
First, many Leachers attributed student norms Lo a luck of motivation or enthusiasm for
studying spoken English (see Tables 1-7, 10, and 11). Ilowever, studeuls rarely, H ever .
described themselves that way, despile the lact thal they were explicitly notified both
vefhally and in the questionnaire’s writlen instructions (hat they should not wrile their
narme (s ds to maintain anonymity), their answers would have no hearing whalsoover on
their grades, and the resulls would be used only for rescarch. Therefore, many teachers
lahcled students us lazy, bored, or indifferent, when in fact students appeared ready to
learn. Such allributions likely werc made when educators did not receive verhal and ‘or
nonverbal leedback [fom students that they ascociate with motivation, for exampe,
challenging instructor opinons, displaying animated facial expressions, and iniristing
discussions.

In addition, while students commmony responded that their lack of confidence n their
Frplish precluded them from engaging i a yariety of classroom behaviors, such as
speaking English hefore large groups, iniliating discussious, cte, (sec Tahles 1 1), weachers
rarcly cited this faclor cxplicitly as a force affecling students. While sore similar answets
were oflered, such as “shy” in .Tablc | or “averse to standing out™ In Table 4, instructors

Lended Lo attribnte student vetlecnee mostly to other tactors. Therofore, the duta suggests
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that at best teachers pereeived only an ancillary influence of conflidence in English ability
om student behavior, and al worst, [ailed to recogmize its relevance.

A third major pattern discerned froms the data is that many studenis disagresd with
leachers that they cogaged in the norms desceribed in the literature. This perceplual gap
may result from different forms of signals (when comparcing JTapan and NES teachers’
native cultures} used to communicate that these hebaviors ave heing cnacted.  ln other
words, the Japanese sludents are likely performing, or encoding, these hbehaviors in a
manner that Japancse leachers would typically understand; however, NES teachers are not
percetving such actions in the same way because they are nol cultuwsally-trained Lo decode
these messages us intended by their studonts,

e possible cause of such inlercultural miscommunication could have beon diflerent
cross-cultural norms in the frequency of a behavior's display. For cxample, fifty- cight
{7591 students in Table 3 averred thal they ask guestions and initiate discussions about
topics of intorest Lo them, which may be so by Japanese cultural stunderds. Hlowever, the

%) teachers interviewed wh perceived Lhe opposile trend may have disagreed

nineteen (95
becanse such behaviors were performed by Japanese students less cormmouly Lhan NES
insiruetors had been trained to oxpect in their native cultures and consequently did not
make a striking lmpression.

I'his perception gap may also have occwrred hecause the bebaviors in question were
cncoded by studenls, verbally and/or nonverbally, in & mamer with which their NES
teachcrs wore unlamiftar and therefore wnable to accurately decode. Hence, when
Japancsc students perceiverd thernselves contradicting the novms described in the lterature,
the NES instructors did not recognize that their students were engaging in these behaviors.
For example, varions sources ((_io],'ldon, 1984; Skow & Stephan, 2000; Stewart & Bonnett,
19971; Ting-Toomey, 1988; Wurzel & Fischman, 1994) describe dillerences in direct, verbal,
and confrontational commmmication styles found wilhin the cultures of the teachers
interviewed in thiz study (primarily American and Britsh) and indivect, nonverhal, and
conllicl-avoiding styles emploved by most Japanese, Therofore, students may challenge
their instructors using more indirect means than teachers expect, using negative questions
such as, “Don’t vou Lhink thal " rather than divect stalemenls, ey, T disagrec hecange..”
Or they might show their disagreement nonverbally with averted eyes or silence. Teachers

might not realize thal such indirect expressions are meant as disagrecments, and hence
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form the impression that studenls do not chalicnge them

Iimitations of this Study and Suggestions for Future Research

The results presented in this paper are hest conceived of as a (irst step In pxamining
NES teachers' and thelr students’ perceptions about Japancse student behavior, as well as
where porception gaps between {eachers and students might le. While it is inadvisahle
from a scholarly perspective Lo make unequivocal conclusions from the preliminary dala
in this study, the patlerns highlighted in this paper cat he used as a compass for fulure
resenrch by illuminating important questions and dircetions to be pursued.

In (ulure studies, in ordor to more procisely ascertain the nature of tencher and
student perceplions, as well as the gaps belween Lhem, questionnaires should he developed
ihat can be quantitatively analyzed and generate conceptually equivalent duta,  Further-
more, we suggest. that a large population ol instructors’ porceptions be analyzed on two
levels: as 4 composite group and also by culture (c.g., British, U.5. American, elc). Also,
to minimize confounding variables, an idea) population would include students and teachers

who share the same clagses.

Conclusion

The dita in this study suggest that a variety of cullurally-novel behaviors are
pheerved by NES instruclors amotg their Japanese students, and that educators' inlerpre-
tatioms of such porms are varied and emotionally complex. Muoreover, many perception
gaps appear to exist between Japanese students and NES teachers, While some points of
agreement can be abscrved, many Japancse studenis and NES instructors consistently
disapree as tu why students behave in the marmmers that they do, as well as whether students
demonstrale these behaviors at all. In order to improve the qualily ol intercultural
tencher student relationships, which can only have a positive ellect o English education,
it is critical thul leachers discern the cxtent and natuve of such miscomtnunication in their
own classcs. Naturally, responsibility for offeclive intercultnral communication is recipro-
cal, but with decisions about curricuhnn ultimately vesiding with the teachor, he or she has
the unique opportunity to provide leadership in closing such perccption gaps.

The advantages of doing so are plentiful, Primarily, if tenchers understand student
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behavior as the students themsclves intend i (egr, they do not volunteer answers in froot
of Lhe class because they tack confidence in their English ability), then instructors can
avoid tushing to many of the negative judgments which were reporled in this study.
Accurate mutual pereeplion is a eritical basis for successful intercultural comemunication,
and Matsumoto (2000) described some of the damaging elfects of misperceptions resulting
from conflicting behuvioral cxpectations:
Because our cultural {ilters and ethnocentrism create a sel of expectalions about
others, communicating with people whose hehaviors do not mateh our crpecltalions
ofien leads to negative atlributions.. These attribulions form the core of stereotype
of such people.  (p. 368)

Such negative attributions and slereotypes can only hamper both intercultural
communication and effective language education (by causing teacher-siudent [riction).
Furthermwore, if insiructors understand whal motivates student behavior, they are hetter
positioned to give students what they need to learn ellectively, such as confidence huilding
excrcises to compensate for the lack of self assurance that studenls expressed in
Tableg 1-4,

In sutn, the benelits of improved understanding of intcrcultural perceptions in the
classroom are numerous and compelling both for students and teachers. This study has
comgtituted cur attempt to contribute to rescarch dedicated Lo Chis important goal {or both

cducators and scholars in the field of inlerealtural comrnunicaticn,
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